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ABSTRACT 

 

Learning new vocabulary for B1 Intermediate students often appears to be more complex to 

learn when compared to basic levels. There are differentiated factors that can influence the 

learning of vocabulary at intermediate level, and it is also in this period of learning that many 

students face the plateau phase, which is characterized by the stagnation of learning. This work 

presents theoretical discussions about the acquisition of vocabulary at the intermediate level 

and on the plateau phase, and presents the analysis of two course books corresponding to B1 

level, American English File 3 and Interchange 3. The analyzed materials interrelate with 

theoretical analyzes, evidencing possible strategies to aid in the learning of new vocabulary 

during the plateau phase, faced by some students of this level. 

 

Keywords: vocabulary acquisition, plateau phase, B1 intermediate level, course book. 

 

 

 

RESUMO 

 

A aprendizagem de novos vocabulários para alunos do nível Intermediário B1, muitas vezes, 

aparenta ser mais complexo de aprender se comparado a níveis básicos. Há fatores 

diferenciados que podem influenciar na aprendizagem de vocabulário quando se trata de níveis 

intermediários, e também é nesse período da aprendizagem que muitos alunos entram na fase 

plateau, a qual se caracteriza pela estagnação da aprendizagem. Este trabalho apresenta 

discussões teóricas acerca da aquisição de vocabulário em nível intermediário e sobre a fase 

plateau, e apresenta as análises de dois materiais didáticos correspondentes ao B1, o American 

English File 3 e o Interchange 3. Os materiais analisados se inter-relacionam com as análises 

teóricas, evidenciando estratégias possíveis para auxiliar na aprendizagem de novos 

vocabulários durante a fase plateau, enfrentada por alguns alunos desse nível. 

 

Palavras-chave: aquisição de vocabulário, fase plateau, nível intermediário B1, livro didático. 
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1 INTRODUCTION 

 

 This master's degree research aims to clarify and understand more deeply what I have 

observed during my learning process and seemed to interfere in my communication in that 

period: the plateau stage when learning new words in English, considering it as a foreign 

language1, especially in intermediate levels. I could also observe it happens to most of my 

students2 along my professional life, especially in the intermediate levels. As a teacher, I am 

also constantly learning, so I know that it is possible to learn, even when we are in a more 

advanced stage. 

 In this work, the aim is to understand how plateau is configured and, mainly, how to 

overcome this phase regarding to the expansion of the lexicon in English as foreign language. 

Vocabulary is highlighted here because it is extremely important in successful communication, 

regardless of having several alternatives to express what a person wants to say, in different 

ways, as Saville-Troike confirms by affirming that “[…] vocabulary (or lexicon) is the most 

important level of foreign language knowledge for all learners to develop – whether they are 

aiming primarily for academic or interpersonal competence […]” (SAVILLE-TROIKE, 2006, 

p.138). 

 To address the phenomenon of the stagnation in the plateau phase focused on vocabulary 

acquisition, authors such as Jack Richards and Vivian Cook were studied in order to understand 

the processes of acquisition of vocabulary, the concepts of the plateau phase, especially in what 

concerns the acquisition of new vocabulary from the intermediate level, and what can 

collaborate to face this moment during the learning of the English language as a foreign 

language. As well the books American English File 3 – 2nd Edition and Interchange 3 – 5th 

Edition, both used to learn English as a foreign language, which also work with vocabulary 

acquisition and development, characterized by the communicative approach, were analyzed. 

 According to Richards (2017), the Common European Framework of Reference for 

languages describes six levels of communicative ability in terms of competences, which are 

A1, A2, B1, B2, C1 and C2. This work focuses on the intermediate level corresponding to B13. 

Christina Latham-Koenig and Clive Oxenden clarify this matter saying that 

                                                 
1 In this work, I refer to the English language as a foreign language, but in the references cited throughout the work 

I maintain the nomenclatures used by the authors, such as second language (L2). 
2 In this work, I consider adult students of paid free courses, who in addition to studying the English language also 

work and study other areas of knowledge, not devoting themselves fully to language learning. 
3 Whenever referring at intermediate level, it will correspond to level B1 of the European Common Frame of 

References in languages. 
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The intermediate level is often a milestone for students: at this point, many students 

really begin to ‘take off’ in terms of their ability to communicate. Some students, 

however, may see the intermediate level as a ‘plateau’ and fell that they are no longer 

making the progress they were before. Students at this level need fresh challenges to 

help them to realize how much they know and what to make their passive knowledge 

active, together with a steady of new language (LATHAM-KOENIG; OXENDEN, 

2014, p. 8). 

 

 Latham-Koenig and Oxenden (2017, p. 8) explain that intermediate students need to 

“review and extend their knowledge of the main grammatical structure”, while using different 

tenses together. They complement by saying these students also need to expend lexical areas 

and “build new words by adding prefixes and suffixes”, while practicing the pronunciation of 

new lexis and putting the new vocabulary into practice, as well as these purposes also pervade 

all communicative skills, such as reading, writing, speaking and listening.   

 This work is justified with the intention of understanding the processes during this phase 

so that the students who are in the intermediate level can continue to learn and extend their level 

of proficiency, particularly considering the acquisition of vocabulary. The work will be divided 

into three chapters that include theoretical discussions about the acquisition of vocabulary, the 

plateau phase and strategies to be developed. In the methodology, the work will analyze two 

course books, correlating them with the previous discussions and observing their usefulness 

through the presented factors. Finally, the final considerations and the appendices will be 

presented. 
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2 METHODOLOGY 

 

 This work focuses on the analysis of two course books for teaching English language as 

foreign language, leveled as B1 according to the Common European Framework of Reference 

in Languages (CEFR). The course books to be analyzed are American English File 3, Second 

Edition, by Oxford University Press, and Interchange 3, Fifth Edition, by Cambridge University 

Press. These books were chosen because they are widely used in Brazil and I also use with my 

groups.  

 The aim of the analysis is to observe if what is proposed by both collections, concerning 

developing vocabulary, corresponds to what is presented by the authors studied in this work, as 

well as to analyze if they can actually help students of intermediate level who may be in a 

plateau phase. 

 

2.1 CORPUS 

 

 The two materials analyzed in this work are intended for adult learners, and the focus of 

the analysis will be on vocabulary acquisition components and how vocabulary is addressed 

throughout a unit of each book. It will be observed if the way the activities and proposals are 

developed can collaborate to face the plateau phase during B1 Intermediate level. American 

English File 3 has an average duration of 160 hours of classes, and the lesson 1B will be 

analyzed, which can be developed on an average duration of 5 hours of class. Interchange 3 has 

an average duration of 120 hours of lessons, and the unit 1 will be analyzed, which can be 

developed on an average duration of 4 hours of class. Lesson 1B from American English File 

3 covers pages 8 to 13, 104, 108, 109, 113, 122, 123, 133 and 154 of the student book, pages 

175, 202 and 218 of the teacher's book, and pages 7 to 9 of the workbook. Unit 1 from 

Interchange 3 covers pages 2 to 7, 114 and 132 of the student book and resources from the 

material website for teachers. 
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3 ANALYSIS 

 

The analyzes will be divided between lesson 1B of American English File 3 and unit 1 

of Interchange 3. 

 

3.1 AMERICAN ENGLISH FILE COLLECTION ANALYSIS  

 

As previously mentioned, the American English File collection, specifically in this 

analysis, the second edition, is structured on the basis of the Communicative Approach, which 

emphasizes the meaning, the interaction between the speakers, their intention and language 

functions, and it has six books in total, from A1 to C1, according to the Common European 

Framework of Reference for Languages (CEFR).  

The book American English File 3, which includes level B1 and the start of level B2, 

was analyzed. The book is divided into ten units, with two lessons each, also containing lessons 

of language usage in practice and revisions to each two units, respectively. The second lesson 

of unit 1 (lesson 1B) was considered for the analysis, therefore, within level B1. This lesson 

presents the use of future forms, specifically present continuous to express future arrangements, 

future with going to when referring to plans and predictions, and future with will and will not, 

to express decision-making, promises, offerings, predictions, future facts and suggestions, and 

also how to express reciprocity through the use of each other. It also features vocabulary related 

to family and personality adjectives, as well as sentence and word stress and adjective endings. 

The analysis of this work was focused on the part of vocabulary, in this case, words related to 

the family and adjectives of personality. According to Latham-Koenig and Oxenden,  

 

Every lesson in American English File has a clear lexical aim. Many lessons are linked 

to the Vocabulary Banks which help present and practice high-frequency, topic-based 

vocabulary in class, give an audio model of each word, and provide a clear reference 

so students can review and test themselves on their own (LATHAM-KOENIG; 

OXENDEN, 2014, p. 08). 

 

 The vocabulary bank4 section of this lesson features only meaningful lesson-related 

vocabulary, in this case adjectives to describe personality, and it is separate from lesson 1B5 

which is covered between pages 8 to 11 and it is on page 153. The distance between the 

vocabulary bank and the lesson itself can be an alternative in case of students’ self-study, if 

                                                 
4 See appendix 1. 
5 See appendix 2. The four pages of the lesson 1B are in this appendix.  
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they want to review some specific vocabulary, for example, they are probably aware that there 

is a section especially for this, without necessity of looking for it lesson by lesson, which can 

be useful to students, as well dynamic. The complete vocabulary bank is between pages 152 to 

164, highlighted by a green bar in the upper right corner, which differs from the other sections 

of the book, such as the grammar bank that has this bar in blue, for instance. This visual resource 

can be an alternative to help students easily locate what they are looking for. 

 About lessons A and B throughout the book, the authors state that each lesson “contains 

two four-pages lessons that present and practice Grammar, Vocabulary, and Pronunciation with 

a balance of reading and listening activities, and a lot of opportunity of speaking” (LATHAM-

KOENIG; OXENDEN, 2014, p. 10). They also say have clear reference to the sections at the 

back of the book, as in the case of vocabulary bank. The balance among the different features 

of language help students to practice the vocabulary that are being studied due to the several 

opportunities to use that vocabulary while studying other aspects of language, as grammar or 

any of the receptive skills.  

 According to my experience, a four-hour class6 is enough to work each lesson, and it 

can vary for more or for less, according to the group and students’ profiles. During this period 

of class, the students can learn new vocabulary “[…] by reviewing family vocabulary and 

talking about the way family life is changing” (LATHAM-KOENIG; OXENDEN, 2014, p. 19). 

This subject is generally familiar to all students, considering that everyone comes from a family, 

regardless of its structure, which allows everyone to somehow interact and manifest about their 

views and experiences about it. The grammar, focused on the future forms, which the students 

already know, considering that they are on level B1, compares the different ways of expressing 

their intentions regarding the future. Relating family issues to future aspects is very pertinent, 

given that people, in their family relationships, end up constantly planning the most varied 

situations: travel, shopping, tasks, everyone’s responsibilities, etc. As these schedules usually 

refer to a future time, it is interesting to address this grammatical topic, which makes the 

vocabulary worked be used constantly.  

 This lesson also brings a song, Our House7, by Madness, which reinforces the use of the 

vocabulary related to family and it introduces new expressions, such as Sunday best8 and house-

proud9, among others, that can perfectly be used when dealing with family issues. It also focus 

                                                 
6 I have been using this material since the first edition, precisely since 2008, and this has always been the average 

time it takes to develop the lesson with ease, giving you all the features of the collection. 
7 See appendix 3. 
8 Best clothes. 
9 Spending a lot of time keeping a house clean and neat.  
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on relationships between siblings, about the advantages and disadvantages of being a younger 

sibling and an only child through a text that offers reflections and debates. At this point, students 

have the opportunity to expand their vocabulary by broadening their knowledge of adjectives 

that describe personality. They may probably know some of the adjectives, considering their 

level, but it is an opportunity to practice what they know and to learn new words. The listening 

activities encourage them to talk about each member's position within a family and how this 

can affect the personality of each one. A written activity10 on a person description is also 

proposed. All these varied kinds of activities offer numerous moments of application and usage 

of the vocabulary presented in the lesson, allowing the students to work and deepen these uses, 

in a comprehensive and wide way, especially for being a subject that ends up being meaningful 

and connected with their realities. 

 Having made this broader contextualization of the lesson, I focused on analyzing the 

proposals of some activities that allow the acquisition and usage of vocabulary. 

 In part 1, Vocabulary & Speaking (pages 8 and 9)11, the student is encouraged to analyze 

three images that represent different family contexts. This proposal allows them to be free to 

share their perceptions and use vocabulary that they already know. This step can be performed 

in pairs and then with the group, which already ends up being a moment of warming up, and 

introducing the main subject of the unit. 

 Then, the proposal is, in pairs, the students have the opportunity to explain the 

differences between the family relationships presented. It is worth to emphasize here that the 

activities in pairs are important, because they allow more opportunities of speaking and 

interactions. As mentioned before, Foster (1998) and Richards (2008) warns of the importance 

of peer work. 

 Next, the text Changing – for the better? is presented so that the students, through the 

reading, reflect on some contexts of family changes, besides receiving input of linguistic 

structures and also vocabulary, as well as developing the receptive skill of reading. After 

reading, the students listen to the audio from the text, which also presents the answers of the 

previous activity, which was to fill in the gaps with a suggested percentage. Again, through 

listening, the students are exposed to some input and another receptive skill – listening –, when 

they can observe and confirm the pronunciation of words that they do not know and appear in 

the text. As previous mentioned, Schmidt (1990), Swain (2000), Latham-Koenig and Oxenden 

                                                 
10 Appendix 4. 
11 The pages with the activities corresponding to part 1 appear in the appendix 2. 
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(2014), Yi (2007), Richards (2008) emphasize the importance of input for students to continue 

learning.  

 At the end of this block, students are invited to work in small groups to discuss and 

present their views on the main topic of the unit, family structure and routine, and the task 

provide with helpful expressions so that they can assist students in communication and deepen 

their communicative abilities and competences.  

 Part 212 refers to the grammatical topic presenting the future forms, and it will not be 

deepened here, but it is worth to mention, as before, that it can be very pertinent when working 

the proposed vocabulary about family and adjectives of personality. 

 Part 313, regarding to pronunciation, works on sentence stress, helping students to 

improve their fluency. Afterwards, a speaking activity is proposed, which also involves the 

main theme of the lesson. Here, students have the opportunity to use the previously worked 

grammatical structures and vocabulary through output. This moment, in particular, I suggest 

doing the speaking activity in pairs, so that everyone has more opportunities to speak and 

produce language, developing this productive skill. 

 The song Our House, previously reported above, appears as an opportunity for more 

input, through the playfulness that music brings with it, besides presenting words and 

expressions related to the topic of the lesson. Gairns and Redman (1986), Richards (2008), 

Cook (2016) and Holden and Nobre (2018), as discussed before, state for a better vocabulary 

acquisition it is important to work on blocks of related words. This unit is structured in block 

of related words, so that the vocabulary is presented and worked in a way students learn them 

in a process divides in stages. 

 In part 514, Reading, the article Younger brother or only child? How was it for you?, 

adapted from The Times and The Guardian, presents the story of the family relationships of two 

people. Initially, students are encouraged to talk about the advantages and disadvantages of 

being an only child or having siblings. Again, students are encouraged to talk about the main 

topic, using related vocabulary, and so having another opportunity to improve their lexicon. 

This moment is interesting for a lead-in stage to the reading, and ends up involving them to the 

next task. In pairs, each student is responsible to read the story of one of the two people 

mentioned in the text, and then to share information with a partner, telling what happened to 

                                                 
12 Page 9 of the book, which appears in the appendix 2. The appendix 5 shows the grammar bank corresponding 

to this lesson. 
13 Page 9 of the book, appendix 2. 
14 Page 10 of the book, appendix 2. 
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each of these people. Next, the students are encouraged to recall which family members are 

mentioned in the text, and how the childhood experience of the writers from the text affects 

their lives.  

 At this point, students use another lexical topic proposed in the unit, in addition to the 

family: personality adjectives. Next, students look at the words highlighted in the text and relate 

them to their meanings. This kind of activity helps to learn contextualized vocabulary, 

important for their understanding and acquisition. Richards (2008) reinforces the use of context 

as a tool to learn vocabulary. At this point, the material presents the use of each other15 through 

examples, and closes this section by raising questions about their own family contexts, which 

makes students widely use the vocabulary that are being studied, especially because they are 

talking about themselves and their own reality. As it was said before, personalization is relevant 

to learning. 

 In part 616, which focuses specifically on vocabulary, more specifically on personality 

adjectives, the students are encouraged to recall the meaning of some personality adjectives that 

appeared in the text, as well as whether any of them would describe their personalities. 

Afterwards, they are taken to the Vocabulary Bank17, and another opportunity to acquire new 

vocabulary is presented. In the first part, What are they like?, a list of adjectives, followed by 

their phonetic transcription (which is also worked through the American English File 

collection) is available for students to complete sentences with their definitions. After that, the 

audio of these sentences is available to check. I consider this activity important to the 

acquisition of new vocabulary, since they do not work the translation, but its meaning through 

definitions and examples, which is more effective and meaningful than simply memorizing 

words, as informed by Gairns and Redman (1986), Richards (2008), Cook (2016) and also 

Holden and Nobre (2018). It is relevant to point out the words in this section are worked in 

block, as explained before.   

 In the second part of the Vocabulary Bank, the opposites of some adjectives presented 

in the previous activity are shown, and students are asked to list them alongside the 

corresponding opposite. After that, through the audition of the audio, the students can check the 

answers and work on the pronunciation. Then, they are invited to work in pairs again, analyzing 

whether the adjectives listed in either Part 1 or Part 2 correspond to positive, negative, or neutral 

characteristics. Again, it is also emphasize the words are presented in blocks. This activity is a 

                                                 
15 Page 10 of the book, appendix 2. 
16 Page 11 of the book, appendix 2. 
17 Page 153 of the book, appendix 1. 
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good opportunity, when analyzing these characteristics, to talk about themselves and their 

families, which makes the activity even more meaningful, as well as a good opportunity to use 

the new words. So, the students are asked to test whether they remember how the adjectives 

with the negative prefixes are, without reading them. I consider this activity playful and 

challenging, but it may please some students or not others, but I believe it is interesting, 

regarding to memorization, which is not all the process of learning new vocabulary, but also 

necessary. Finally, the students are exposed to some false friends, which is often challenging 

when communicating, as reported by Gairns and Redman (1986), and which usually make 

students get confused due to the word similarities to other languages, that is why the importance 

of working on them. 

 Next, students are invited to return to page 1118 and another task invites students to think 

about the first three personality adjectives that come to their minds, leading them to a 

communicative activity19, presenting a personality test, which can be a moment of reflection 

and playful interaction among learners. 

 Part 720 of the lesson 1B is focused on pronunciation, and it brings word stress and 

adjective endings. This activity enhances the pronunciation of the vocabulary that has been 

learned throughout the lesson, which is also important to fluent communication. It can be done 

by drilling, and it is a relevant part inside the communicative approach, resulting in a better 

pronunciation and fluency improvement.  

 Part 821 is dedicated to listening and speaking, and begins by questioning the position 

of the students in their families. Then, they analyze the cover of a book that deals with this 

subject, and listen to a journalist talking about it on a radio program. While they listen to the 

audio, they complete a chart with the adjectives mentioned by her and which correspond to each 

family position (oldest children, middle children, youngest children and only child). In this kind 

of activity, I usually play the audio22 twice, to enable everyone to capture as much information 

as possible, and I play a third time only if I observe the students really need – as the text from 

this listening activity is relatively long – but considering they are at level B1 in the CEFR, they 

may not need to listen more than twice. Afterwards, they compare their notes with a partner, 

and are challenged to remember the reasons and examples that the journalist gives. Different 

from what is proposed by the activity – listen to the four sessions again, one by one – I would 

                                                 
18 Appendix 2. 
19 Page 104, appendix 6, activity 1B. There is a section for communication that goes from page 104 to 112. 
20 Page 11, appendix 2. 
21 Page 11, appendix 2.  
22 Appendix 7, audio 1.27.  
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only do so if I observe the students necessity, since they had the opportunity to listen at least 

twice before. Again, peer work offers more moments of interaction and speech, and in this 

specific activity, the students can make extensive use of words related to the family and 

personality adjectives, which is fundamental to the acquisition of the lexicon. The pairs analyze 

whether or not they agree with what they have just heard and whether they observe such 

characteristics in themselves or in other people they know. Overall, this section provides 

vocabulary practice, providing students opportunities to learn and improve new lexicon and 

develop the receptive skill of listening and the productive skill of speaking. 

 To close the lesson, the students are invited to do a written production describing a 

person. They are taken to page 113, in the Writing23 section, and so the students are exposed to 

a writing model, which deals with two messages exchanged between two friends, via social 

network. The students are asked to answer two questions of comprehension, and to find five 

spelling mistakes, challenging them to correct, which arouses a critical sense of their own 

writing. They are then encouraged to read the text again and answer questions without going 

back to the text again. These questions involve personality adjectives, and they again use new 

vocabulary. After that, they are introduced to modifiers, commonly used with adjectives, further 

expanding their lexicon. Some more useful language when describing a person is presented, 

involving positive and negative adjectives, as well as some prepositions that follow adjectives. 

Again, the work on blocks of words is perceived, reinforcing the importance of relating the 

words when acquiring vocabulary. Finally, students are invited to describe a person through a 

written production, guiding them to divide the information into paragraphs, and encouraging 

them to check their mistakes. I think it is interesting to designate this activity to be done at 

home, outside the classroom, since it is a time-consuming activity and fully individual. They 

could share and deliver their written productions in another class, which also allows the review 

the vocabulary learned in the previous class. Overall, it is a section which makes students use 

the new vocabulary as well as develop the productive skill and writing. If it is pertinent, teacher 

can give another opportunity of writing after the corrections.  

 The teacher's material offers extra activity for vocabulary and for communication. The 

vocabulary activity24 proposes that students, in pairs, complete a crossword with personality 

adjectives, describing the words to each other, but not mentioning the word itself, only through 

its meaning. It is a playful and very useful activity to learn new vocabulary. It can be done after 

working with the Vocabulary Bank, or at the end of the class, as the closing of the lesson. I 

                                                 
23 There is a section dedicated exclusively to written production, pages 113 to 121. Appendix 4. 
24 Appendix 8.  
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think it is interesting to finish the class in a lighter and more playful way, I believe that motivates 

for the next classes. The communicative activity25 also brings the vocabulary worked in the 

lesson, which the students talk about someone in their family, reinforcing and reusing the 

vocabulary worked. It also can be done at the end of the class, as one more opportunity to speak 

and learn lexicon, especially by bringing up personal issues, which usually motivates students 

to talk.  

 At the end of the two lessons of unit 1, the Practical English26 section offers a review 

of the main linguistic aspects covered in the previous two lessons, such as grammatical points 

and the most recurring vocabulary. This section tells the story of two characters, which is 

presented from the beginning of the collection. The activities are developed through three 

videos, merging activities that include issues of filling in the gaps with relevant information, 

issues of truth or false, and questions that contemplate comprehension. They also present 

different words between British English and American English, and useful expressions for 

communication and common phrases in social interactions. It also offers pronunciation 

experiences and drill activity. I will emphasize what concerns the vocabulary related to previous 

lesson. The story presented in the videos27 involves a familiar situation, with an exchange of 

experiences during the interactions, which uses vocabulary referring to the family and 

descriptions with adjectives. The section presents the difference between the terms "mom" and 

"mum", respectively, referring to "mother", so both words refer to family. It also presented the 

use of "how + adjective" and "what + noun", which meets all adjectives worked previously. At 

this point, students are taken to the Communication28 section to deepen the use of these 

structures. This review is pertinent because it reinforces what has been worked up to then, in a 

contextualized and broad way, allowing a relationship with real and routine interactions. 

Concerning the vocabulary, it is another opportunity, not in the same class, but in later 

moments, to review the new vocabulary learned, giving more chances of effective learning. 

 The American English File collection also offers a workbook29, which includes a 

CDROM, reinforcing all classroom learning by studying at home. The activities from the 

workbook can be checked in the following class as a way of clarifying and learning. The 

material also has an online platform, focused on skills required for CEFR level B1, which is an 

                                                 
25 Appendix 9. 
26 Pages 12 and 13 of the book, appendix 10. Both pages are in this appendix. 
27 The transcription of the videos is shown on pages 122 and 123 of the book, appendix 11, audios 1.28, 1.29 and 

1.32. 
28 Pages 104 and 109 of the book, appendix 12, activities PE1. Both pages are in this appendix. 
29 The appendix 13 presents the activities of the workbook related to the lesson analyzed, from pages 7 to 9 of the 

workbook. 



 

15 

 

alternative of self-study. This collection offers effective opportunities to improve lexicon and 

to acquire new vocabulary, as shown previously, since it does not simply present the 

vocabulary, but link them to a variety of usages, always contextualized, leading the students to 

effective use of language. Next section will present the analysis of the other course book, 

Interchange 3 5th edition, by Cambridge University Press, also concerning vocabulary.  

 

3.2 INTERCHANGE 5TH EDITION COLLECTION ANALYSIS 

 

 This analysis refers to the book Interchange 3, 5th edition. The Interchange collection 

also works based on the Communicative Approach, and the collection is composed of four 

books. Book 3 corresponds to the last book in the collection, and fits into level B1 of the CEFR. 

It has sixteen lessons, and each lesson can be worked on in approximately four class hours. 

Richards (2017) informs in unit 130, the students are able to 

 

[…] practice talking about personalities and qualities and likes and dislikes. By the 

end of Cycle 1, students will be able to discuss ideal friends and partners using relative 

pronouns who and that. By the end of Cycle 2, students will be able to discuss things 

they like and don’t like using clauses with it and adverbial clauses with when (2017, 

p. 2). 

 

 In the first part of the lesson, Snapshot31, a chart inviting students to reflect on marital 

and loving relationships is presented, so they can debate on the subject. This activity ends up 

being a warm up activity to what will be addressed in the lesson, which involves themes related 

to personalities and qualities, as well as personal preferences. At this point, they have the 

opportunity to use known vocabulary, such as looking for new words that appear on the chart.  

 In Part 2, Conversation32, a conversation between two friends is presented, and in it they 

can talk about a search on a dating website. Here, in addition to using the vocabulary referring 

to the characteristics and preferences, which involves adjectives, is already introduced the 

grammatical point that will be approached in the next section, the relative pronouns. They are 

invited to listen to the audio of the conversation, and practice in pairs, such as drill activity. 

This moment is important to shape speech models and to deep improvement in fluency. 

Afterwards, the students listen to the conclusion of the conversation33, which makes the 

conversation not something random, simply added to the lesson, but a situation of real context, 

                                                 
30 Pages 2 to 7 of the book, appendix 14. The six pages are in this appendix. 
31 See appendix 14, page 2 of the book. 
32 See appendix 14, page 2 of the book. 
33 Appendix 15, 1.2 Conversation (p. 2). 
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in which some of the students can identify themselves by already having lived or meeting 

someone who has already lived it, what makes learning more meaningful, in addition to being 

an input opportunity, already mentioned its importance previously.  

 In part 3, Grammar Focus34, the highlight is for relative pronouns. Although it is not the 

focus of the work, it is worth to emphasize this grammatical point can meet the vocabulary 

worked in the unit - personality and qualities, which involve adjectives, and preferences - since 

when we describe what we like or dislike and qualify or report somebody, somewhere or 

something, the usage of these pronouns is very important. Therefore, I believe it is pertinent to 

join the use of this vocabulary and this grammatical topic. 

 Part 4, Word Power35, addresses personality traits. Here, it is possible to observe focus 

on adjectives that describe personality. The first activity proposes to match a list of adjectives 

to their descriptions - it is observed the use of the relative pronoun previously worked as well -

, and then classify the adjectives into positive or negative. After that, it is proposed that, in pairs, 

students, without reading the definitions, define the adjectives with their own words. This type 

of activity, in addition to helping them learn new words, helps them develop oral skills and the 

ability of paraphrasing something they do not know or do not remember how to say during 

communication. It is then suggested that they choose adjectives to describe some family 

members they like. This moment is very meaningful because it starts from something very 

personal, which usually motivates students to express about themselves. It is worth to mention, 

once again, the importance of working in pairs, addressed several times previously throughout 

this work. Overall, this section provides students opportunity to learn and use the new 

vocabulary from the unit. 

 In part 5, Listening36, the proposed activity is to listen to three people’s description37, 

which students should classify the descriptions as negative and positive, and list the adjectives 

mentioned. As in the previous section, this activity, in addition to providing input – also 

emphasized its importance previously –, the students reinforce the use of the vocabulary 

worked, and helping them learn and consolidate its acquisition. 

 Part 6, Discussion38, proposes that students discuss what an ideal friend, family member, 

or partner would look like. In addition to allowing reflection on what kind of person is 

interesting that each one has at their side, which becomes meaningful for the students, again 

                                                 
34 See appendix 14, page 3 of the book. 
35 See appendix 14, page 3 of the book. 
36 See appendix 14, page 4 of the book. 
37 Appendix 15, 5. Listening (p. 4). 
38 See appendix 14, page 4 of the book. 



 

17 

 

they use the vocabulary studied. Then, in groups, they share their ideas and discuss them, using 

in practice and in a real and meaningful context the vocabulary explored. 

 Afterwards, in part 7, Writing39, it is proposed that they think about a friend and write a 

paragraph, based on some questions. After writing, which involves the subject addressed in the 

unit – which goes on to reaffirm the acquisition of this new vocabulary – they are invited to 

share their writings and compare them. Here, I suggest writing at home, because it is an 

individual and time-consuming activity, and bringing it in the following class, and so sharing 

with the group. Overall, this section allows one more opportunity of putting in practice the new 

lexicon, which is useful to learn it. 

 In part 8, Perspectives40, students are exposed to a text and its audio, and invited to think 

about if they agree or not with the subject addressed in it. Therefore, a score can be calculated, 

just like in some tests we find in some magazines, for example, and they can verify if they 

bother easily with some everyday situations concerning other people. This topic often engages 

students, since people tend to enjoy talking about what they like or dislike. After this test, they 

are invited to share their scores with the group and explore those issues. Again, besides being 

significant and engaging, it is a playful activity that involves the lexicon addressed. All these 

aspects reinforce the acquisition of new vocabulary. 

 Part 9, Pronunciation41, presents linked sound by some sentences and speeches 

involving the topics addressed. Although it is not the focus of the work, improving 

pronunciation is always relevant in terms of fluency and language use, as well as practicing the 

pronunciation of the new vocabulary. 

 Part 10, Grammar Focus42, presents another grammatical point referring to the use of it 

clauses + adverbial clauses with when. Just as part 3, already mentioned before, although it is 

not the focus of the work, it is worth to mention that this grammatical structure is in agreement 

with the personal preferences, which contributes to the development and deepening of the 

vocabulary worked on in the unit, facilitating its acquisition. Both sections 3 and 10 lead 

students to page 13243, in the Grammar Plus section44, where they can deepen the grammatical 

structures studied throughout the units. 

                                                 
39 See appendix 14, page 4 of the book. 
40 See appendix 14, page 5 of the book. 
41 See appendix 14, page 5 of the book. 
42 See appendix 14, page 6 of the book. 
43 Appendix 16. 
44 This section of the book is contemplated between pages 132 to 147, and it presents the grammar topic 

explanations and activities. 
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 In Part 11, Interchange 145, students are taken to page 11446 – which is part of the 

Interchange activities section47 and develops communicative skills – and are invited to do a 

quiz, in pairs, about their own personalities. Here, in addition to being a playful and very 

significant moment, by referring to themselves, they make uses of all the structures studied in 

the unit up to then, including those referring to the lexicon. After the first step in pairs, they are 

invited to share their answers and what they found out with the group, and again end up using 

the language, its structures and the lexicon to be learned, corroborating for its acquisition. 

 Finally, in Part 12, Reading48, students can read a text that meets all that has been 

brought in the unit, reinforcing their learning, and broadening their comprehension and 

interpretation skills involving the English language. In the end, they are invited to discuss the 

topic addressed in the text, which means they use language and vocabulary to communicate. 

 Teachers who adopt the Interchange collection have access to extra resources that can 

be used in their classes as a way of enriching their pedagogical practices and mediating the 

achievement of learning goals. One of the activities is especially dedicated to the vocabulary49, 

which presents a list of personality adjectives, some presented in the unit, others not. After this 

list, there are activities aimed at the practice and use of adjectives, which propose that students 

classify the adjectives into positive and negative, and list some famous people and their 

characteristics. Afterwards, they are invited to talk about their preferences. These activities are 

democratic and usually involve students because they have the opportunity to express 

themselves and talk about their personal preferences, as well as they help them to acquire a little 

more of the vocabulary that are being studied. There is also an activity50 in which students, in 

pairs, complete a crossword with personality adjectives. Here, they are supposed to give the 

definition of each adjective so that the colleague identifies it, making them to develop the ability 

of description and paraphrasing, as well as the interpretation of what they are listening and, 

consequently, acquisition of the lexicon studied and improvement of speaking. Both activities 

can be done after approaching vocabulary in the unit, in this case after part 4, or at the end of 

class, to close it in a playful and enjoyable way. As mentioned before, I believe that ending the 

class in this way interferes with the pleasure of returning to class because students leave class 

with a good feeling of joy and accomplishment.  

                                                 
45 See appendix 14, page 6 of the book. 
46 Appendix 17. 
47 This section is contemplate between pages 114 and 131, and it is focused on what is studied in each unit. 
48 See appendix 14, page 7 of the book. 
49 Appendix 18. 
50 Appendix 19. 
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 The extra activities of listening51 and writing52 directly involve the studied vocabulary: 

personality adjectives and preferences. The listening activity can be performed at any time that 

the teacher considers pertinent. I suggest doing it at the end of the lesson, as another way to 

take back what has been studied in class, including vocabulary. The writing activity I suggest 

to be done at home, considering it is an individual and time-consuming act. In the following 

class, this writing can be shared and debated with the group, becoming a way of remembering 

and reinforcing some aspects previously studied. Overall, the two proposals are relevant 

concerning the use and practice of the new lexicon.   

 The Interchange collection offers online workbook, contemplating self-study, where 

students can deepen their knowledge and language skills, which is fundamental for 

consolidating language learning. This collection offers a range of opportunity to learn new 

vocabulary since it contemplates new lexicon by using them along the unit in a meaningful and 

personalized way. 

 Richards (2008) and Cook (2016), as well as other authors mentioned in this work, 

discuss about the importance of teaching the language, and so new vocabulary with solid and 

consistent approach, allowing students use making effective use of language. Both course books 

from the analyses provide students moments to use the language in a contextualized and 

meaningful form, as well as personalized, collaborating to the vocabulary acquisition and to 

face the plateau phase that may occur during this stage of learning when the students achieve 

the intermediate level.  

 

 

 

 

 

 

 

 

 

 

 

 

                                                 
51 Appendix 20. 
52 Appendix 21. 
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4 FINAL CONSIDERATIONS 

 

 Both the American English File 3 and Interchange 3 books bring their content in an 

interrelated way. Throughout the lesson and the unit analyzed, it is possible to observe that the 

vocabulary is present at all activities and moments during the lesson, as well as the grammatical 

components presented can be easily used with the vocabulary proposed by the lesson. The 

materials evidence what Gairns and Redman (1986), Richards (2008), Cook (2016) and Holden 

and Nobre (2018) discuss about the importance of working with vocabulary in a related way, 

presenting new vocabulary in blocks of words, and offering different and varied opportunities 

of using the new lexicon.  

 Both books also offer extra features and the option of self-study, which collaborates to 

increase knowledge and to consolidate of what has being studied through practice, in addition 

to not only focus on the student’s book, which can be motivating for students keep on their 

studies. They lead students to work in pairs or in groups constantly, allowing real and dynamic 

interactions, facilitating communication and consolidating learning. Foster (1998) and Richards 

(2008) mention the importance of peer work. 

 Both materials provide meaningful and engaging activities that involve the individual 

realities of each student, as well as they involve them in their peers’ realities. When there is 

engagement and involvement from the students, the learning happens in a fuller and more 

natural way, providing a warm and democratic environment, making each one feel part and 

responsible for their own learning, as well as a sense of belonging. Richards (2008) warns the 

importance of meaningful activities for better results in learning. 

 Apparently, the American English File collection is a little bit denser, with a big amount 

of information and deeper tasks if compared to the Interchange collection, which is a little bit 

lighter and the tasks are usually less complex. These characteristics do not detract any of the 

proposals, since what becomes relevant here is about considering the profile of the groups and 

students when choosing one of these materials.  

 The way both course books deal with the acquisition of vocabulary contributes so that 

students – in this case intermediate level students, B1 of CEFR – learn new lexicon and 

reinforce what is already known, since they are given a good time in class to use new 

vocabulary, as well as this new lexicon is brought in several different ways and context 

throughout the lessons. The collections also offer opportunity to go on studying by themselves 

out of the classroom, which results in a deeper learning. All these features help those students 

who may be facing the plateau phase because it gives them the several and different 
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opportunities to use the vocabulary in a natural, intuitive and personalized way, over a 

considerable period of time, allowing the use to be relevant, so they can acquire new lexicon in 

a more fluid and non-anxious way. 

 Using vocabulary when you are at an intermediate level is the most efficient way to 

learn it, considering it is a time when many students cannot realize their own progress in 

language learning, which is most noticeable at basic levels, but it does not mean that learning 

does not keep happening at the other levels. Using the language in a natural and intuitive way 

can help students understand better the processes and observe their own progress, while 

encouraging them to continue studying, without evading courses and classrooms. 

 It is also important that teachers analyze what is possible to follow in the proposals 

presented by the collections and what is important to reformulate and adapt, in order to achieve 

the needs and the goals of their groups and students. Teachers must have the expertise when 

analyzing, reformulating and adapting the activities presented by the course books.  

 In the course of this work, it was observed that there is not much material available 

about what concerns specifically plateau in acquiring vocabulary. As suggestion for future 

papers, a more in-depth research in this field and practical analyses of groups that use the 

methodology and the collections presented by this analysis can be very pertinent and relevant 

to understand and help teachers and students concerning the plateau phase and the acquisition 

of vocabulary during this moment of learning.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

22 

 

REFERENCES 

 

 

COOK, V. Second Language Learning and Language Teaching: Fifth Edition. 5h edition, e-

book Kindle, 2016. 

 

FOSTER, P. A classroom perspective on the negotiation of meaning. Applied Linguistics, 19, 

1-23, 1998. (Cited in Richards, 2008) 

 

GAIRNS, R.; REDMAN, S. Working with Words. Cambridge: Cambridge University Press, 

1986. 

 

HOLDEN, S.; NOBRE, V. Teaching English today: context and objectives. São Paulo: Hub 

Editorial, 2018. 

 

LATHAM-KOENIG, C.; OXENDEN, C. American English File 3 – Student Book. 2nd edition. 

New York: Oxford University Press, 2014. 

 

LATHAM-KOENIG, C.; OXENDEN, C. American English File 3 – Teacher’s Book. 2nd 

Edition. New York: Oxford University Press, 2014. 

 

LATHAM-KOENIG, C.; OXENDEN, C. American English File 3 – Workbook. 2nd edition. 

New York: Oxford University Press, 2014. 

 

LIGHTBOWN, P.; SPADA, N. How Languages Are Learned. 3rd edition. Oxford: Oxford 

University Press, 2006.  

 

MORA, S. Teaching vocabulary to advanced students: a lexical approach. São Carlos: 2001. 

Available on 

<http://www.seasite.niu.edu/tagalog/teachers_page/language_learning_articles/teaching_voca

bulary_to_advanced_.htm> Accessed on March 2018. 

 

O’KEEFFE, A.; MCCARTHY M.; CARTER, R. From Corpus to Classroom. Cambridge: 

Cambridge University Press, 2007.  

 

RICHARDS, J. C. Moving Beyond the Plateau: From Intermediate to Advanced Levels in 

Language Learning. Cambridge: Cambridge University Press, 2008. 

 

RICHARDS, J. C.; HULL, J.; PROCTOR, S. Interchange 3 – Extra worksheet. 

<https://www.cambridge.org/files/6814/9751/7270/Interchange5thEd_Level3_Unit01_Extra_

Worksheet.pdf> Accessed on: December 10th, 2018. 

 

RICHARDS, J. C.; HULL, J.; PROCTOR, S. Interchange 3 – Listening worksheet. 

<https://www.cambridge.org/files/2614/9751/7276/Interchange5thEd_Level3_Unit01_Listeni

ng_Worksheet.pdf> Accessed on: December 10th, 2018. 

 

RICHARDS, J. C.; HULL, J.; PROCTOR, S. Interchange 3 – Student book. Fifth edition. New 

York: Cambridge University Press, 2017. 

http://www.seasite.niu.edu/tagalog/teachers_page/language_learning_articles/teaching_vocabulary_to_advanced_.htm
http://www.seasite.niu.edu/tagalog/teachers_page/language_learning_articles/teaching_vocabulary_to_advanced_.htm


 

23 

 

RICHARDS, J. C.; HULL, J.; PROCTOR, S. Interchange 3 – Teacher’s Book. 5th Edition. New 

York: Cambridge University Press, 2017.  

 

RICHARDS, J. C.; HULL, J.; PROCTOR, S. Interchange 3 – Vocabulary worksheet. 

<https://www.cambridge.org/files/6714/9751/7287/Interchange5thEd_Level3_Unit01_Vocab

ulary_Worksheet.pdf> Accessed on: December 10th, 2018. 

 

RICHARDS, J. C.; HULL, J.; PROCTOR, S. Interchange 3 – Writing worksheet. 

<https://www.cambridge.org/files/1914/9751/7289/Interchange5thEd_Level3_Unit01_Writin

g_Worksheet.pdf> Accessed on: December 10th, 2018. 

 

SAVILLE-TROIKE, M. Introducing Second Language Acquisition. Cambridge: Cambridge 

University Press, 2006. 

 

SCHMIDT, R. The role of consciousness in second language learning. Applied Linguistics, 11, 

129-159, 1990. 

 

SWAIN, M. The output hypothesis and beyond: Mediating acquisition through collaborative 

dialogue. In J.P. LANTOLF. Sociocultural Theory and Second Language Learning. Oxford: 

Oxford University Press, 2000.  

 

YI, F. Plateau of EFL Learning: A Psycholinguistic and Pedagogical Study. Available on 

<http://citeseerx.ist.psu.edu/viewdoc/download?doi=10.1.1.565.6275&rep=rep1&type=pdf> 

Accessed on May, 2018.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

https://www.cambridge.org/files/6714/9751/7287/Interchange5thEd_Level3_Unit01_Vocabulary_Worksheet.pdf
https://www.cambridge.org/files/6714/9751/7287/Interchange5thEd_Level3_Unit01_Vocabulary_Worksheet.pdf
http://citeseerx.ist.psu.edu/viewdoc/download?doi=10.1.1.565.6275&rep=rep1&type=pdf


  

APPENDIX 1 

 

 

 

Latham-Koenig, C.; Oxenden, C. American English File 3 – Student Book. 2nd edition. New York: Oxford 

University Press, 2014. 

 



 

25 

 

APPENDIX 2 

 

 

 

Latham-Koenig, C.; Oxenden, C. American English File 3 – Student Book. 2nd edition. New York: Oxford 

University Press, 2014. 

 



 

26 

 

 

Latham-Koenig, C.; Oxenden, C. American English File 3 – Student Book. 2nd edition. New York: Oxford 

University Press, 2014. 



 

27 

 

 

 

Latham-Koenig, C.; Oxenden, C. American English File 3 – Student Book. 2nd edition. New York: Oxford 

University Press, 2014. 



 

28 

 

 

 

Latham-Koenig, C.; Oxenden, C. American English File 3 – Student Book. 2nd edition. New York: Oxford 

University Press, 2014. 



 

29 

 

APPENDIX 3 

 

Latham-Koenig, C.; Oxenden, C. American English File 3 – Teacher’s Book. 2nd edition. New York: Oxford 

University Press, 2014. 

 



 

30 

 

APPENDIX 4 

 

Latham-Koenig, C.; Oxenden, C. American English File 3 – Student Book. 2nd edition. New York: Oxford 

University Press, 2014. 

 



 

31 

 

APPENDIX 5 

 

Latham-Koenig, C.; Oxenden, C. American English File 3 – Student Book. 2nd edition. New York: Oxford 

University Press, 2014. 

 



 

32 

 

APPENDIX 6 

 

Latham-Koenig, C.; Oxenden, C. American English File 3 – Student Book. 2nd edition. New York: Oxford 

University Press, 2014. 



 

33 

 

APPENDIX 7 

 

Latham-Koenig, C.; Oxenden, C. American English File 3 – Student Book. 2nd edition. New York: Oxford 

University Press, 2014. 

 



 

34 

 

APPENDIX 8 

 
 

Latham-Koenig, C.; Oxenden, C. American English File 3 – Teacher’s Book. 2nd edition. New York: Oxford 

University Press, 2014. 

 



 

35 

 

APPENDIX 9 

 

 
 

Latham-Koenig, C.; Oxenden, C. American English File 3 – Teacher’s Book. 2nd edition. New York: Oxford 

University Press, 2014. 

 



 

36 

 

APPENDIX 10 

 

 

Latham-Koenig, C.; Oxenden, C. American English File 3 – Student Book. 2nd edition. New York: Oxford 

University Press, 2014. 

 



 

37 

 

 

 

Latham-Koenig, C.; Oxenden, C. American English File 3 – Student Book. 2nd edition. New York: Oxford 

University Press, 2014. 



 

38 

 

APPENDIX 11 

 

 
 

Latham-Koenig, C.; Oxenden, C. American English File 3 – Student Book. 2nd edition. New York: Oxford 

University Press, 2014. 



 

39 

 

 

Latham-Koenig, C.; Oxenden, C. American English File 3 – Student Book. 2nd edition. New York: Oxford 

University Press, 2014. 

 

 



 

40 

 

APPENDIX 12 

 
Latham-Koenig, C.; Oxenden, C. American English File 3 – Student Book. 2nd edition. New York: Oxford 

University Press, 2014. 

 

 



 

41 

 

 

Latham-Koenig, C.; Oxenden, C. American English File 3 – Student Book. 2nd edition. New York: Oxford 

University Press, 2014. 

 

 

 



 

42 

 

APPENDIX 13

 

Latham-Koenig, C.; Oxenden, C. American English File 3 – Workbook. 2nd edition. New York: Oxford University 

Press, 2014. 

 

 

 



 

43 

 

 

Latham-Koenig, C.; Oxenden, C. American English File 3 – Workbook. 2nd edition. New York: Oxford University 

Press, 2014. 

 

 

 

 

 



 

44 

 

 

Latham-Koenig, C.; Oxenden, C. American English File 3 – Workbook. 2nd edition. New York: Oxford University 

Press, 2014. 

 

 

 

 

 

 



 

45 

 

APPENDIX 14 
 

 
Richards, J. C.; Hull, J.; Proctor, S. Interchange 3 – Student book. Fifth edition. New York: Cambridge University 

Press, 2017. 

 



 

46 

 

 

Richards, J. C.; Hull, J.; Proctor, S. Interchange 3 – Student book. Fifth edition. New York: Cambridge University 

Press, 2017. 

 

 



 

47 

 

 
 

Richards, J. C.; Hull, J.; Proctor, S. Interchange 3 – Student book. Fifth edition. New York: Cambridge University 

Press, 2017. 

 

 



 

48 

 

 

Richards, J. C.; Hull, J.; Proctor, S. Interchange 3 – Student book. Fifth edition. New York: Cambridge University 

Press, 2017. 

 



 

49 

 

 

Richards, J. C.; Hull, J.; Proctor, S. Interchange 3 – Student book. Fifth edition. New York: Cambridge University 

Press, 2017. 

 



 

50 

 

 
Richards, J. C.; Hull, J.; Proctor, S. Interchange 3 – Student book. Fifth edition. New York: Cambridge University 

Press, 2017. 

 

 



 

51 

 

APPENDIX 15

 

Richards, J. C.; Hull, J.; Proctor, S. Interchange 3 – Teacher’s book. Fifth edition. New York: Cambridge 

University Press, 2017. 

 

 

 

 



 

52 

 

APPENDIX 16 

 

 
 

Richards, J. C.; Hull, J.; Proctor, S. Interchange 3 – Student book. Fifth edition. New York: Cambridge University 

Press, 2017. 



 

53 

 

APPENDIX 17 

 

 
 

Richards, J. C.; Hull, J.; Proctor, S. Interchange 3 – Student book. Fifth edition. New York: Cambridge University 

Press, 2017. 



 

54 

 

APPENDIX 18 

 

 

Available on: Available on: Richards, J. C.; Hull, J.; Proctor, S. Interchange 3 – Vocabulary worksheet. 

<https://www.cambridge.org/files/6714/9751/7287/Interchange5thEd_Level3_Unit01_Vocabulary_Worksheet.p

df> Accessed on: December 10th, 2018. 

 

https://www.cambridge.org/files/6714/9751/7287/Interchange5thEd_Level3_Unit01_Vocabulary_Worksheet.pdf
https://www.cambridge.org/files/6714/9751/7287/Interchange5thEd_Level3_Unit01_Vocabulary_Worksheet.pdf


 

55 

 

APPENDIX 19 

 

 

Available on: Available on: Richards, J. C.; Hull, J.; Proctor, S. Interchange 3 – Extra worksheet. 

<https://www.cambridge.org/files/6814/9751/7270/Interchange5thEd_Level3_Unit01_Extra_Worksheet.pdf> 

Accessed on: December 10th, 2018. 

 



 

56 

 

APPENDIX 20 

 

 

Available on: Available on: Richards, J. C.; Hull, J.; Proctor, S. Interchange 3 – Listening worksheet. 

<https://www.cambridge.org/files/2614/9751/7276/Interchange5thEd_Level3_Unit01_Listening_Worksheet.pdf

> Accessed on: December 10th, 2018. 

 



 

57 

 

APPENDIX 21 

 

 

Available on: Richards, J. C.; Hull, J.; Proctor, S. Interchange 3 – Writing worksheet. 

<https://www.cambridge.org/files/1914/9751/7289/Interchange5thEd_Level3_Unit01_Writing_Worksheet.pdf> 

Accessed on: December 10th, 2018. 


